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Introduction

"Everybody is a genius. But, if you judge a fish by its ability to climb a tree, it will spend its whole life believing that it is stupid." – A. Einstein

The quote above encompasses the idea of authentic teaching; that is teaching that is purposeful, goal-oriented, student-centered, and self-revised teaching. As a future instructor, I will strive to absorb these responsibilities of an authentic teacher.
Background
There are three main philosophies to teaching:
1. Teacher-directed
2. Student-directed
3. Collaborative

Throughout the recent practicum I have come to know where my strengths, weaknesses, and preferred teaching styles lie. The diagram below encompasses the proportion of philosophies I will use in my teaching career. I have found that the style of teaching which includes learning and teaching alongside with the students, supporting students with their learning styles, and allowing students to experience a variety of learning situations will benefit them the most.
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Collaborative Management

[image: image1.wmf]Ideally, I will focus on collaborative management. This is management which holds the belief that the control of student behaviour is the joint responsibility of the student and the teacher. The goal here is to create a well-organized classroom in which students are:
· Engaged in learning activities
· Usually successful
· Respectful of the teacher and fellow students
· Cooperative in following classroom guidelines
I plan to develop classroom rules and procedures with the students (through a small discussion in the first class with the students). The students will certainly be given choices, but the choices will be confined to my professional judgment. Class meetings will be used to deal with management issues or conflicts involving large numbers of students (as a way to maintain the “community” feeling of the classroom). To manage student behaviour, I plan to use coping skills (changing pace, removing distracting objects, interest-boosting, etc.) in a group and then following up with a conference with the student.
There are aspects of teacher-directed management that I will utilize. For one, I believe that students become good decision makers by internalizing the rules and guidelines for behaviour that are given to them by responsible teachers (however, I intend to only be an “announcer” of the rules that have surfaced through a group decision). Also, Academic content and process will be a focus, but as a positive group goal, rather than an individualistic (and hence primarily competitive) goal.

Teaching Techniques

Lesson Design

[image: image7.bmp]Authentic instruction principles will guide the design of my lesson plans. The focus will be on the students’ development of higher-order thinking skills versus emphasis on the lower-order variety. The lessons to be given will include a thorough analysis of the depth of coverage to be applied, connection between classroom activities and the world outside the classroom, focusing on the substantive conversation in the classroom, and the push for achievement and authentic learning.
My lesson plans will be structured in the following manner:

· Introduction (including hooks / ice breakers). This section will include what I intend for the students to get out of the lesson and how this will be achieved (including government-regulated learning outcomes).

· Clarity (concrete examples, questions, discussions). This section will outline the steps and procedure of discussion and lecture.

· Coached practice (independent work, group work). The students will practice their new-found knowledge through teacher-directed practice, or practice that involved more than two students in a group.

· Review, solitary practice. The students will be monitored for understanding of the material, through a class discussion and independent answering and solitary work.

· Closure (history, background, mind-bogglers). This section should be “wind-down” period for the students, where they will focus on their own absorption of the lesson material.
Techniques

Creating Deeper Understanding
The four-part framework offered by Perkins and Blythe can be used to focus classroom learning on creating deep understanding. I will follow the following guidelines. I will:
1. Use generative topics that are important in the discipline

2. Use methods that reasonably satisfy the learners’ development

3. Use material that relate to the learner’s lives and interests outside of school

In addition, I will set out learning goals that I will expect my students to attain through classroom activities, and use correct assessment obtained through teacher-shared guidelines and discussion.

Questioning

I will follow the following guidelines when questioning:

· Ask a variety of questions
· Ask good questions that foster authentic learning
· Ask questions that allow for appropriate and developmentally adequate answers
· Using “wait-time” during questioning
· Vary the type of positive reinforcement
· Ask follow-up questions that probe understanding
I will use cognitive dissonance as a teaching technique, primarily as a way to induce higher-level thinking and self-monitoring among the students (especially during teacher-directed lessons, specifically during questioning).
Learning Time

According to many psychologists and developmental researchers, maximum amount of learning occurs when an appropriate amount of learning-time is conducted during lesson procedures. 
To increase time-on-task, I propose to:
· Use substantive interaction (discrete communication process where the teacher and student interact in a source/receiver fashion)

· Teacher monitoring at beginning and end of activities

· Monitoring of student understanding of a procedure during an activity

· Giving students oral and written directions during a seatwork activity

· Communicating awareness of student behaviour

· Variety of seatwork activities
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Classroom Environment

Physical Environment
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The physical environment of my classroom will be structured to suit a collaborative teaching style. This includes the arrangement of desks that is more conducive to discussion. But, as I will be teaching mostly mathematics, it will become necessary to have the students take notes from an overhead, so that the desks will need to suit this style of lesson when needed.
During groupwork, the students will be asked to bring their desks together, as shown in the diagram on the next page. In this arrangement, they will be able to work together on projects and pair quizzes, and quickly move back to the independent arrangement during a lecture (as shown).
Bulletin boards will be designated around the room for announcements and up-coming events, due homework, and possibly current grades. This will give the students a chance to see what has happened, what is happening (currently), and what they should expect in the future. A media centre will be placed at the front of the room and textbooks at the back for resources on-demand.

Classroom Guidelines (Rules and Procedures)
Classroom rules and guidelines will be discussed in a collaborative-like style. That is, through a discussion between I, the teacher, and the students, a common set of rules and procedures should be reached. These rules will take into account policies regarding electronic devices, bathroom breaks, interruptions, and consequences regarding the breakage of these rules. I will expect my students to be responsible for lates and absences. They will need to show proof of a reasonable excuse for their tardiness. 
Cultural embeddedness
My classroom will seek to reduce the cultural and religious conflict and increase tolerance within the student body. My aim will be to include activities that will celebrate the diversity of the students that are representing the broader community.
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Classroom Power Bases

The Power Bases 
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Power Bases are types of behaviours employed by teachers to influence student behaviour in a desirable way. There are four main types, starting with the power base most likely to engender student control over their own behaviour and proceeding to those that foster increasing teacher control. I will mainly utilize:

1. Referent Power. When a teacher uses this power base, students behave as the teacher wishes because they like the teacher as a person.

2. Expert Power. When a teacher enjoys expert power, students behave as the teacher wishes because they view that teacher as someone who is knowledgeable.

I intend to use the above power bases since I would like for the students to be able to control their behaviour, listen, observe, and collaborate with their peers and myself. I will avoid coercive techniques requiring excess use of external motivation. I may use some legitimate power (that is, the power that puts me in the position of authority) when some behavioural management is required.
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Behaviours and Interventions
Common Behavioural Problems

[image: image10.wmf]Power bases leads this classroom management plan into management of student behaviour and the outline of intervention to be conducted during different scenarios. Surface behaviours will be dealt with in a manner as to keep focus on the lesson while using proximity to interfere with the disruptive behaviour. I will focus on building a relationship with students in order to be able to use the referent power base to correct unwanted classroom disruptions (to build a bridge, in words).
Lateness. Students that are consistently late will be offered a grace period where they will need to show proper proof of their excuse for being late. To discourage student tardiness, I propose to have a quiz at the beginning of each class, in order to activate prior knowledge of yesterday’s material, and to encourage the students to arriving on time. Students that arrive late must wait until the quiz is finished and unless a legitimate excuse is given for lateness, the students will incur a zero on the quiz. 
Disruptions. Disruptions will be handled by proximity interference, probing questions to students in the vicinity of the offending student(s), questions directed at the offending student(s) (making sure not to create embarrassment – offering appraisal for a correct answer and proper wait time if the student struggles with the question). Continuing offences will be result in a class discussion of the policies set at the outset of the class (at the outset of the semester) and a reminder that the entire class bought into the rules at that time.
A teacher must understand that having consistency in rules and avoiding arbitrariness will increase the success of students following these rules. Some coping skills toward classroom management involve intervening in misbehaviour with the following guidelines:
· Setting out to act immediately toward intervention

· Making sure that intervention does not cause more disruptions

· Intervention lessens the probability that the student will become more disruptive or confrontational

· Intervention protects students from harm

· Intervention leaves further alternatives left in the post-conference period
Upon more severe and continuing offences, I will lead a class discussion of the rules and give the students a chance to reaffirm their knowledge of the rules and criticize if need be. A one-on-one follow-up session with the offending student will occur to attempt to correct the student’s behaviour.

Motivating Students

[image: image11.wmf][image: image12.wmf]In dealing with students’ motivation I will follow Brophy’s expectancy x value theory. This theory proposes that the “effort that an individual is willing to put forth in any task is directly related to the product of two factors: the belief that she will be successful and the value of the outcomes that will be gained through successful completion of the task.”
Increasing student motivation will involve using specific, positive guidelines including:

· Monitoring and increasing student interest (relating subject content to life outside of school).

· Student needs (according to Maslow’s hierarchy of needs, allowing students to perceive that learning is an essential element in their lives)

· Novelty and variety of material (designing learning activities that include novel events, situations, and materials)

· Success (to create success for students who are not normally successful)
· Tension (being empathetic to student concern or anxiety when they are required to demonstrate their knowledge)

Conclusion

By teaching to the students’ developmental level, allowing them opportunities to learn and succeed, to learn alongside their progress and failure, to approach each child with a positive attitude, and constantly reach to my own potential, I hope to become an experienced, well-regarded teacher who does not believe in failure, who will not attempt to teach fish “to climb trees”. I will look to leaving a mark, whether known or not, in each child I teach.[image: image6.png]
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