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My teaching Philosophy

The act of teaching essentially boils down to one of motivating the students.

The students’ environment: a prepared learning environment.

Controlled and planned behaviour on the part of the teacher is the only variable the instructor can alter in order to produce the desired behaviour in the student.

The teacher’s classroom should be a prepared (or, biased) environment, one in which everything the student experiences inside the environment converges to a particular learning outcome the teacher explicitly, or implicitly, prepares.

The teacher is a complex member of a student’s environment. A proper amount of dissonance can be created by exposing procedural and declarative knowledge in a timely and intensity-appropriate fashion.

Goals for the students

The students will:

· become independent thinkers

· practice explaining (“teaching”) a newly learned skill in order to develop critical views of their own understanding of that skill

· be able to ask challenging and appropriate questions that will support authentic learning 

· learn to think about his or her learning process

· be able to vocalize and write explicit steps and reasoning

· be able to relate the skill to their own personal lives

· engage in learning activities with other students

· use the teacher as a guide throughout an activity or assignment

· engage in feedback with each other and instructor

· be cooperative in following classroom guidelines

Goals for the teacher

I plan to develop classroom rules and procedures with the students (through a small discussion in the first class with the students). The students will certainly be given choices, but the choices will be confined to my professional judgment. 

Class meetings will be used to deal with management issues or conflicts involving large numbers of students (as a way to maintain the “community” feeling of the classroom). 

To manage student behaviour, I plan to use coping skills (changing pace, removing distracting objects, interest-boosting, etc.) in a group and then following up with a conference with the student.

There are aspects of teacher-directed management that I will utilize. For one, I believe that students become good decision makers by internalizing rules and guidelines. As these rules and guidelines will surface through a group effort, I intend to only be an “announcer” of these rules. Students will be focused on their responsibility for learning course content within a group of similar-minded peers, rather than being focused on primarily competitive reason.

Discipline

There are a few key points to be made about discipline.

· punishment is not the same as discipline

· role modeling -- model desirable behaviour

· make your rules and guidelines known

· do not discipline at a distance

· do not discipline publicly

· do not let other students discipline for you

Quality Time on Task

Check prior knowledge of a given topic

· Use previous records of performance

· Student profile (specific skills of students)

· Intuitive Diagnosis
During a task, use STUMP

· Select the objective

· Teach to the objective

· Use the principles of learning

· Motivation learning

· level of concern: “Would you like to share your idea with the class?”

· Interest

· extrinsic rewards

· principles of retention

· remembering information

· meaning through logical relationships and hooks

· review, review, review

· active participation

· mental set

· Monitor and adjust (quality control – effective teaching is self-correcting: continuously check students understanding to see if our instruction is working

· When to do it? Frequently. (i.e. after each task)

· “Effective teachers also stop to check for understanding by posing questions” (Rosenshine, 1986)

· “[Instructors] routinely provide timely and detailed feedback” (Porter & Brophy, 1988)

· Which subsets of the class should the instructor monitor?

· Steps in monitoring and adjusting

· elicit the congruent overt behaviour

· check the behaviour

· interpret the behaviour

· act on the interpretation

· Techniques include:

· “Clipboard cruising”

· Thumbs up/middle/down

· Students write down what they know, teacher checks

· Choral reading

· Signal the answer

· Discuss the answer

· cognitive level think time

· Use the IRE acronym

· Inquire

· Respond

· Evaluate

· Plan better lessons

Task analysis (LES) (lesson planning, activity planning)

· list of subskills necessary for students to accomplish objective

· eliminate any non-essential tasks or lessons

· sequence the learning

Quantity Time On Task

· Review: before, during and after tasks

· Review material on the primes

· Good teaching involves:

· complex decision making before, during and after a lesson

· more time put toward lesson preparation, during and after a lesson

· Explore and investigate instructional and learning skills

· Brophy (1992): direct relationship between the amount of time students spend on a learning objective and their achievement of that objective

Teaching / Instructional Techniques

· Be proactive, not reactive (“be calm like a duck above the water, paddling mad underneath”)

· Get to know students’ names

· Be a presence around your students

· Do not attempt to speak to a noisy class, wait for attention

· Effective teachers ask an average of 24 questions during one hour period (Evertson, 1980)

· Use Bloom’s Taxonomy

· Experiential learning (being “out there in the world”), vs. Discovery learning (learning by kinesthetic activities , Jerome Bruner)

Questioning Habits for the teacher

I will follow the following guidelines when questioning:

· ask a variety of questions

· ask good questions that foster authentic learning

· ask questions that allow for appropriate and developmentally adequate answers

· use “wait-time” during questioning

· vary the type of positive reinforcement

· ask follow-up questions that probe understanding
Differentiated Questioning for students

Students will be required to ask authentic questions such as:
A. What does X mean? (Definition)

B. What are the various features of X? (Description)

C. What are the component parts of X? (Simple Analysis)

D. How is X solved or done? (Process Analysis)

E. How should X be solved or done? (Directional Analysis)

F. What is the essential function of X? (Functional Analysis)

G. What are the causes of X? (Causal Analysis)

H. What are the consequences of X? (Causal Analysis)

I. What are the types of X? (Classification)

J. How is X like, or unlike, Y? (Comparison)

K. What is the present status of X? (Comparison)

L. What is the significance of X? (Interpretation)

M. What are the facts about X? (Reportage)

N. How does X occur? (Reframing)

O. What kind of thing is X? (Attribution/Profile)

P. What is personal experience with X? (Reflection)

Q. What is my memory of X? (Reminiscence)

R. What is the importance of X? (Evaluation)

S. What are the essential major points or features of X? (Summary)

T. What case can be made for or against X? (Persuasion)
Strategies for Differentiation

Differentiated Instruction
Content Differentiation

Content can be described as the knowledge, skills and attitudes we want children to learn. Differentiating content requires that students are pre-tested so the teacher can identify the students who do not require direct instruction. Students demonstrating understanding of the concept can skip the instruction step and proceed to apply the concepts to the task of solving a problem. This strategy is often referred to as compacting the curriculum. Another way to differentiate content is simply to permit the apt student to accelerate their rate of progress. They can work ahead independently on some projects, i.e. they cover the content faster than their peers.

Process Differentiation

Differentiating the processes means varying learning activities or strategies to provide appropriate methods for students to explore the concepts. It is important to give students alternative paths to manipulate the ideas embedded within the concept. For example students may use graphic organizers, maps, diagrams or charts to display their comprehension of concepts covered. Varying the complexity of the graphic organizer can very effectively facilitate differing levels of cognitive processing for students of differing ability.

Product Differentiation

Differentiating the product means varying the complexity of the productError! Hyperlink reference not valid. that students create to demonstrate mastery of the concepts. Students working below grade level may have reduced performance expectations, while students above grade level may be asked to produce work that requires more complex or more advanced thinking. There are many sources of alternative product ideas available to teachers. However sometimes it is motivating for students to be offered choice of product.

(table citation)
	Content Differentiation
	Process Differentiation
	Product Differentiation

	· Bloom’s Taxonomy
· Varied complexity of instruction and/or resources

· Prompts and Cues

· The Equalizer
· Curriculum Compacting
· Tiered Activities
· Varied Journal Prompts

· Guided Reading
· Learning Contracts
· Independent Studies
	· Varied Content

· Interest Extensions

· Optional Studies

· Jigsaw Group Work

· Interest Centers

· Interest Groups

· Literature Circles

· Type I and/or II Activities

· Varied Instructional Materials

· Tasks based on Learning Styles

· Individual, Pair, or Group Work
	· Bloom’s Projects/Products

· Tiered Projects

· Learning Contracts
· Independent Studies

· Type II and III Explorations

· Learning Styles Products

· Varied ways of presenting understanding/skills

· Conferencing


Cultural embeddedness

Regardless of culture and the social situation of each child, I will strive to maintain an inclusive and culturally tolerant classroom.

Behaviour management

The teacher will exemplify these behaviours:
· setting out to act immediately toward intervention

· making sure that intervention does not cause more disruptions

· intervention lessens the probability that the student will become more disruptive or confrontational

· intervention protects students from harm

· intervention leaves further alternatives left in the post-conference period

Motivating Students
· intervention leaves further alternatives left in the post-conference period

· monitoring and increasing student interest (relating subject content to life outside of school).

· student needs (according to Maslow’s hierarchy of needs, allowing students to perceive that learning is an essential element in their lives)

· novelty and variety of material (designing learning activities that include novel events, situations, and materials)

· success (to create success for students who are not normally successful)

· tension (being empathetic to student concern or anxiety when they are required to demonstrate their knowledge)

Jere Brophy

Box 12.2, "Summary of Motivational Principles and Strategies", (p. 386)

A. General principles 

1. Focus on developing motivation to learn as your primary goal 

2. Think in terms of shaping students' motivational development, not just connecting with their current motivational systems 

3. Make yourself and your classroom attractive to students 

4. Use authoritative management and socialization techniques 

5. Establish your classroom as a learning community whose members engage in learning activities collaboratively 

6. Emphasize learning goals and criterion-referenced attainment goals, but not peer comparisons or performance-avoidance goals 

7. Teach things that are worth learning, in ways that help students to appreciate their value 

8. Teach for understanding, appreciation, and application of the learning 

9. Attend to both the expectancy- and the value-related aspects of students' motivation 

10. Show students that you care about their progress and are available to help them succeed 

B. Strategies for supporting students' confidence as learners 

1. Program for success (continuous progress achieved with reasonable effort) 

2. Help students to set goals, evaluate their progress, and recognize effort-outcome linkages 

3. Emphasize informative feedback rather than grades or student comparisons 

4. Provide extra support to struggling low achievers 

5. Resocialize students with failure syndrome problems 

6. Help self-worth protective students shift emphasis from performance goals to learning goals 

7. Resocialize the attitudes of underachievers and encourage their commitment to appropriately challenging goals 

C. Strategies for motivating through extrinsic incentives 

1. Praise and reward students for making progress toward performance/improvement standards 

2. Deliver praise and rewards in ways that encourage students to appreciate their learning 

3. Call attention to the instrumental value of the learning 

4. Perhaps use competition occasionally but depersonalize it, equalize opportunities for success, and focus attention on learning goals 

D. Strategies for connecting with students' intrinsic motivation 

1. Respond to students' autonomy needs by encouraging them to function as autonomous learners and allowing them to make choices 

2. Respond to students' competence needs by emphasizing activities that offer opportunities to make active responses and get immediate feedback, incorporating game-like features into learning activities, and assigning tasks that feature skill variety, task identity, and task significance 

3. Respond to students' relatedness needs by providing them with frequent opportunities to collaborate with peers, especially within purely cooperative learning formats 

4. Adapt learning activities to students' interests 

5. Embellish traditional learning activities with simulation or fantasy elements 

6. Combine hands-on activities with minds-on learning 

E. Strategies for stimulating students' motivation to learn 

1. Socialize motivation to learn as a general disposition by modeling your own motivation to learn, communicating desirable expectations and attributions, and minimizing students' performance anxiety 

2. Shape students' expectations about learning by being enthusiastic (regularly) and by being intense (when material is especially important and requires close attention) 

3. Stimulate situational motivation to learn by inducing curiosity or suspense; inducing dissonance or cognitive conflict; making abstract content more personal, concrete, or familiar; inducing task interest or appreciation; or inducing students to generate their own motivation to learn 

4. Scaffold students' learning efforts by stating learning goals and providing advance organizers, planning questions and activities to help students develop and apply powerful ideas, modeling task related thinking and problem solving, inducing metacognitive awareness and control of learning strategies, teaching skills for self-regulated learning and studying, and teaching volitional control strategies 

5. Resocialize the attitudes and behavior apathetic students by developing and working within close relationships with them, using contracting and incentive systems, discovering and building on their existing interests, helping them to develop and sustain more positive attitudes towards schoolwork, and socializing their motivation to learn 

F. Adaptations to the needs of individual students 

1. Where feasible, accommodate students' preferences based on differences in cognitive or learning styles, age-related abilities and needs, age- and gender-related interests, or family and cultural backgrounds that may be associated with social class, race, or ethnicity 

2. In making any such accommodations, however, emphasize the students' long-run best interests over their current preferences (if these conflict) 

G. Your development as a motivator 

1. Work on your own self-efficacy perceptions, performance attributions, etc. with respect to your development of knowledge and skills in the domain of student motivation 

2. Work on metacognitive monitoring and self-regulation of your emotional reactions and of the strategy adjustments that you make in working to motivate difficult students (stay goal-focused and resist temptations to give in to frustration or provocation) 

3. Finally, reflect regularly to identify ways to improve your motivational "batting average"

emphasis of fundamental Concepts (mAth)

Fundamental concepts will be made evident. These are: 
1. Higher arithmetic (ratio, percentage, proportion); 

2. Measurement geometry in two and three dimensions (length, area, angles, volume); 

3. Data analysis (using elementary statistics, graphing data, estimating error); 

4. Mental arithmetic (estimation, approximation, exact mental calculation); 

5. Argument and persuasion (types of reasoning, using quantitative evidence); 

6. Chance and risk (estimating probabilities, comparing and controlling risk); 

7. Finding unknowns (by reasoning, manipulating symbols, or using models). 
Enrichment of the traditional curriculum (Math)

The non-traditional skills and concepts that are emphasized are:
1. Estimating tolerances and errors
2. Simulating complex systems on computers
3. Using flowcharts for planning and management
4. Drawing inferences appropriately (statistical, scientific, logical)
5. Presenting data-based arguments by using modem computer tools
6. Thinking, visualizing, and calculating in three dimensions. 

Skills Checklist

	Routines
	Independent Learners
	Work Requirements

	signal

bathroom

lunch

coat closet / locker

drinking fountain

pencil sharpening

line up

helpers

traffic patterns

passing out supplies

in/out groups

end of period/day

learning stations (schedule, time self-evaluation, how to seek help)

move into class management


	getting materials

returning work

working w/o disturbing

how to seek help

learning centers

choices (finish early)

correspondence home

enter0ing class

alt: if no materials

ignore distractions

attendance
	assignment sheet

heading papers

make-up/absence policy

buddy sys. (bookkeeper)

tracking completed work

quality of written work

warm-ups (entry task)

materials needed

grading policy

rubrics

self-eval. rubric

writers’ workshop

readers’ workshop

	Active Participation
	Study Skills
	Social Skills

	signals

think pad / journal

choral response

numbered heads

round table/r. robin

partners

gallery tour

think-pair-share

3-step interview

KWL

PMI

web of colors

value line
	taking notes

organizing notebook

webbing

multi-pass-text

test preparation

test taking

summarizing

comparing

classifying

analyzing

inferring

predicting

evaluating

problem solving


	encouraging others

giving ideas

listening to others

disagreeing in a nice way

asking questions

recognizing feelings

manners

sharing

negotiation

dealing with anger

expressing feelings

starting conversation

peer mediation

Solution Table
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� More material


�By Carol Cummings, “Plan To Teach”, © 1990





